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changed.
- Understand, vocabulary past and, the present

Begir to- understand that those who are; older can remember further back inv time exg discussion with family members

KEY Pupils should develop arv awareness of the past, using common words and, phrases relating to the passing of time. They should, know where the people
STAGE | | and, emvents they study fil withirv @ chronological framemork and, identify similarities and, differences between ways of life inv different; periods. They should,
use o wide vocabulary of everyday, historical terms. They shoulds ask and, answer questions, choosing and, using parts of stories' and, other sources to

different; ways in which, it is represented.
Year | Toys Vocabulary
- To know where they fit in withiry their owny timeline o Use vocabulary such as present; past; timeline, significant/significance, sequence;
- Aspects of changes i national life - toys o Describe memories of key exents iy their lives
o Sequence events in their life exg. retell, an ements from their life using o timeline
Rowland, Hll o Recognise past and present; and, sequence exents studied i time order exg. Great, Fire of
- Compare and, contrast the life of those from the past London, or Explorers
and, the moden lises of today exg how was post sent; | @ How did the work of Rowland, Hill contribute to- national and international achievements
before the work of Rowland, Hillx and, change?
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- Begin to analyse sources to gather information about

knowledge e.g the letter tells us that...

Explorers
- Events beyond living memory that are significant

nationally or globally

- Lines of significant, historical figures who hawve

e Recount basic details when told a story about the past eig. Great Fire of Londor and, |
Explorers

Interpretations (including significance)

o Compare adults talking about the past and: some of the problems surrounding this e.gx
age and forgetfing (reliability)

o Simply state whiy o person or event is significant e.g. Rowdand, Hll and impact of his
work. Answer enguiny question.

Historical: enquiry and, evidence

(Co.pi’aim Scotty Neil Ar\mshor\g/ond/Chmsfopher\ the term ‘source/
Columbus focus on theme of exploration) o Distinguish photographs from pictures e.g. exidence collected from Explorers
. Idmb}yd%ﬁamb@pwo}m&gﬁm&mphdo(t&m‘m'tob@mm
Year 2 Gr\eabFim’/o“LLondon, Mﬂm&,

nationallsy or globally (Greab Fire of London)

- Lines of significant, historical figures who- hae

contributed to- national and, international, events (Guy
Famkes)

Battle of Hasti 1066 AD
- EWWWWMWW

nationally or globally (Battle of Hastings)

writers/retriersal)

o Sequence a senles of ements irv as historical story eig Great Fires of London timeline
o Retell a significant; event; using taught key words and, names
Histonical : ina cause and, imilarit and di
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Lives of significant historical, figures who- have . IWWWWWW—WWMWMM\\/
contributed to- national and internationals exents happened, as a results e.q. Why, did, Guy Fawkes want to- blow up parliament? Whaty was
(Williar the, Conqueror) the consequence of this?

Guy Fawkes places exg how- has London changed? How- does it compare to- 16667
Lives of significant historical figures who- hamve Interpretations (including significance)
contributed to- national, and, international, events (Guy | ®  Compare two- versions of the same ement including wiitten, wisuals and objects and

Famkes) suggest why they might be the same or different, e.g. Protestants vs Catholics
o Explain whiy an event is significant; and, what this means e.g. Greal Fire of Londor
- Lives of significant; historical figures who hare Historical enquiry and, evidence
contributed to- national and, international, events (Guy | @ Understand that there are primany and, secondary sources (introduce term and, provide
Famkes) examples. Evidenced inv books)
- Aspedts of changes in national life: (Clothes; transport, | @ Observe and handle sources to- ask questions exg. photographs, recounts, letters and maps
shops, schools; toys homes) o Use a source to answer a historicals question exg. proside the children withy a sources and,

KEY Pupils should continue to dexelop o chronologically secure knowledge and, understanding of British, locals ands world, history, establishing clear naratisves
STAGE | withinv and, across the periods they study. They should note connections, contrasts' and, trends over time and, deselop the appropriate use of historical
how- our knowledge of the past is constructed, from a range of sources.

Year 3 Chan;g;e&u»BNiamvﬁromUweSfonoAgbfoﬂ\eImm M{
Age
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Late Neolithic: hunter-gatherers and, early farmers, for
exxample; Skara Brae

Bronze Age religion, technology and travel, for
example, Stonehenge

culbure

TheRommEmpimand;ibs«Unlnad)omBNfalm

Juliue Caesar’s attempted, inamasion i 55-54 BC
the: Romany Empire by AD 42 and the power of its
including Hadriar's Wall

British resistance, for example, Boudica
‘Romanisation of Britair: sites such, as' Caerwent; and,
The legacy of Greek or Roman culture (art,
architecture or literature) orv later periods irv Britishy

- Use BC and AD across their topics. Confidentlyy use vocabulary such, as present; pash, |

e Sequence a number of exents and, objects using period labels e.g. Stone Age; Iron Age,
Bronze Age (ensure timeline includes times and title)

*  Recognise timelines can have different lengths and sequence events onv a, short timeline,
including people: and, exents exg toilet roll, timeline

o Place the time period studied on a blank timeline to- show the passage of time from
where they are now e tollet roll, timeline

o Make statements aboub the changes seen within o time period, exg. Stone Age to- Iron Age
Britain. Children to- conclude work using, this.

Historical, ing cause and, and di

e Understand and, explain why people did things irv certain ways e.g. farming and tools.
Hunter-gatherers.

o Use evidence to describe the past e.g. way, of life or clothes e.g. lessons broken dowry into-

o Identify the reasons for people’s actions e.g. why did the: Romans inwade Britain?

o Identify thab there are different; theories for what: has happened, inv the past e.g: reasons
for Stonehenge

*  Give reasons for which theories they think are most likely e.g. build upons Stonehenge

theortes and, conclude ideas
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o Tdentifyy whiy people might be wiewed, i different; ways e.g. Boudicca from differents |

perspectives

H enquiry and, evmidence

Idﬁn%d%@%tpa\od&hwed%a\aﬁbmmwmeg Ston/e/Ag,e/ha&limit@dJ
Desuwb@’dwwor\kzqﬁmordwaeologmt

Year &

Britain's settlement: by Anglo-Samons and, Scots
Roman withdramal, from Britairy v c. AD 410 and the
fall; of the western, Roman, Empire

- Scots irwasions froms Ireland, to- norths Britairy (now
Scotland) Anglo-Sancon irwasions, settlements and,

- Anglo-Saxon art and, culture

- Christian, corwersion - Canterbury, Tona and,
Lindisfarne

The achievements of the earliest, civilizations - ary
appeared.
- AnolenbEg%pﬁww

Vocabulary

Useand/unde;\sfandﬂwofﬂmcenhuyze.g/. [ CenhmgzUseBC and, AD across their
emidence.
excamples)

Chronological: understanding (including change: and, continuity)

Place the events studied, orv s labelled period timeline: and, recognise areas of preious
study, (timeline to- show prexious leaming KSI and, Year 3 emidenced, inv hooks)

Order o, sequence or event, studied, e.g. Irwasion of Britain

Summarise the key changes v a period, of history exg. how- did, Britairy change froms the
Romans to- the Vikings?

Identify some areas of continuityy across a period studied e.q what, remained the same?
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. Em@vﬁwwnwwo}mwa&mpwpbandpbmegﬂ\emw&%ﬁ%‘\%@
and, link with, Romary irwasion from, Y3

o Identify the causes of events in history exg. the arrival of the Vikings in Britainy and some

e Look ab different versions of the same exent inv history and, identify the differences and,
why, these: may, occur e.g. the attack onv Lindisfarme

*  Begin to discuss the reliability of primary and, secondary sources. Evaluate this and, drame
conclusions.

Historical: enquiry and, evidence

o Ask and answer a questions about: o time period; (Egyptians) and research the, answer

o Study the work of a significant; archaeologist e.g Howard, Carter fach file

Year 5 Worcester Cinvib War Vocabulary
e A local history study o Confidently use vocabulary suchy as century, BC and AD, present; past, timeline,
sShang Dynastiy significant/significance; sequence; reliability, primary and secondary sources, time period,
e The achiemements of the earliest cimlizations - theony, archaeologist; exidence. Understand, terms suchs as civilisation, propaganda,
Cl logical, understanding (includi } and continuitiy)

o Relate the study of ancient: cismlisation to times they have already studied, (Ancient
Egyptians)
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o Make use of multi-dimensional timelines e.g World, and, British history timeline
Mayans/Romans/Egyptians evidenced, inv books and, noted, by children.

*  Recognise that: change does not always mean progress: and, that there, are differences

e Examine the cause and consequence of arv exent; on a period,

e Make comparisons about, their locality in relation to- the past and, explain why, these
differences occur

e Compare and, contrast new periods studied with previous periods e.g. compare Mayans
and, Egyptians

*  Recognise that not all, history has beer fair to- all; people and groups. Sometimes this is
deliberate and at other times accidental.

o Describe the purpose of some pieces of emidence and the issues surrounding this e.g.
propaganda, and, the fack that people can represent; exents or ideas inv ar way, thats
persuades others.

o Consider ways to check the accuracy of interpretations e.g. pictures and, films - is it fact,
fiction, opinior or for a purposes?
from the past cany be trusted. We aways need to be careful; when using any evidence
from the past; e.g. i can be inaccurate, incomplete, unfair. With, care, howener, we canv

H enquiry and, evmidence
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e Define and, analyse primary and, secondary sources and, the strengths and, weaknesses of |
both. Consider the reliability of o primary source compared to- o secondary source.

o Use archive materials to research and describe the advantages and, disadvantages of
these. (reachs av conclusion “Think like a Historiar)

* Reach a conclusion to- an enquiry based, orv their own selection of exidence.

Year 6

Ancienty Greece - @Q@y@(}r&h l;{gand;
wonrld.

A study of arv aspect or theme, iny Britishs history that
entends pupils’ chronological, knowledge beyond, 1066.
and, punishment, from the: Anglo-Samons to the
present; or lelsure and, entertainment i the, 20th,

Century

Crime: and, Punishment,
o A study of an aspect or theme in British, history,
beyond, 1066

WW?2 and, Battle: of Britair

Vocabulary

e Understand the difference bebween century and decade. Confidently use vocabulary such

o Place current studies ornv as timeline, including other studies prexsiously taught (emvidenced
irv books: Use off multi-dimensional, timeline)

*  Sequence key events, objects and people withir the topic covered exg. Ancienty Greece and,
Crime and Punishment

Historical, ing cause and, and di

o Compare and, contrast beliefs' and, behariour across time periods and, how this has had
arv impact on the time (crime and, punishment)

o Identify changes and areas of continuity across o wider period; of time (WW!I compared,
to WW2)

e Explairy whyy o society, person or event has significance e.g. what is the significance of

the Greek's achiemerments? Do the Greeks matter?
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o A study of an aspech or theme irv British, history, | O&ﬁenmm}ond%awmwmo}mandrmgmﬂwbnotaﬂu%w@m\:
that: extends pupils’ chronological knowledge fromy the past carv be trusted. We always need to be careful, when using any evidence
beyond, 1066 from the past; e.g. i can be inaccurate, incomplete, unfair. With, care;, howener, we carv

Historical enquiry and, evidence

e Compare, link and, choose sources together to reachs as conclusion or create o fluent

e Use a range of evidence (both primary and secondary) to produce o presentation to- ary
enquiry (final question)

. Rewgnmeﬂml&a/di&ﬁer\enwbdwwwmsoumandwidenm




